


A MESSAGE to COMPETENCY-BASED COURSE OUTLINE USERS

This competency-based course outline is for use by students, teachers, counselors and school
administrators, advisory committees, and all others having interest in the course.

Before enrolling, students can read the course competencies listed to help them decide whether or not
the course will meet their needs. After enrolling, a copy of the competencies can help a student track
his/her progress through the course.

Teachers can use competency-based areas and statements to gain an overview of the course. The
competencies can be used to develop lesson plans and teaching strategies. The Instructional Materials
and Other Resources page provides teachers with instructional support in the form of textbook titles,
media and technology options, as well as the names of advisory personnel. Many course outlines
provide sample lesson plans written by experienced teachers of the course.

Counselors can use the course outline to explain course purpose, goals and content to students. Sharing
competency lists with students will make them aware of the minimal skills and knowledge they need to
demonstrate after taking the course. This process can identify potential candidates for a course.

Principals can scan the competency-areas and statements to decide if the content of a course should be
offered at their school in order to meet the needs of the community which it serves.

Competencies can be used to generate relevant questions and items for tests. The writing of
individualized instructional contracts also needs to reflect the competency-based course outline
components.

Clearly defined competency-based areas, statements, and minimal competencies are the points upon
which curriculum, instruction, and assessment focus.



THE DEVELOPMENT of a COMPETENCY-BASED COURSE OUTLINE

Every approved CBE course outline is written by Los Angeles Unified School teachers who teach the
course. All teacher/writers have been inserviced and certified by the Adult Curriculum Office to learn
about competency-based education and the outline format.

New courses and course revisions are initiated by school and/or central office subject area departments.
The schools and the subject area departments share the responsibility for approving the subject content,
hours, credits, etc. Teacher/writers submit their first draft to the appropriate central office subject area
supervisor, specialist, consultant or adviser.

Course outline draft copies are next submitted to the curriculum office. There all information required by
the District and the State is verified. The outlines are edited and entered into the course outline computer
data base. One formatted copy of an outline, with every page stamped “Draft Copy Only”, is either
approved by the curriculum office or returned for clarification or improvement.

Once signed off by the curriculum office an outline is routed back to the department that submitted it.
When approved there, it is routed to the office of the Director of Instructional Services and finally to the
Division’s Assistant Superintendent for approval. The curriculum office then requests the required
approvals by the LAUSD Board of Education.

The curriculum office sends master file copies of every approved CBE outline to principals of all
Community Adult Schools and Employment Preparation Centers. These masters are used to produce
copies for counselors and teachers. Students, community members, and other interested parties may
also request copies. The curriculum office maintains a limited inventory of all outlines for additional
distribution.

Changing needs are reflected in the constant development and revision of course outlines. It is an
ongoing process designed to support the various demands of students, teachers, and the communities
we serve.

TOM CALDERON
Adult Curriculum Office
Instructional and Counseling Services



CBE
COMPETENCY-BASED EDUCATION

Course Outline Competency-Based Component Definitions

Course descriptions state the major emphasis and content of the course.
Competency areas are units of instruction based on related competencies.

Competency statements are competency area goals that together define the framework and purpose of
the course.

Competencies fall on a continuum between goals and performance objectives and denote outcome of
instruction.

Competency-Based Philosophy Overview

Competency-based instruction tells a student before instruction what skills, or knowledge he/she will
demonstrate after instruction.

A competency is stated as a minimum. This is the least a student has to demonstrate or know to be
judged as competent. Stating competencies as minimums does not mean minimum instruction. Activities
and opportunities should be provided for students to achieve maximum potential.

Competency-based education provides instruction which enables each student to attain individual goals
as measured against pre-stated standards.

CBE instruction provides immediate and continual repetition and remediation. A student repeats tasks
until achieving competence.

In  competency-based education the curriculum, instruction, and assessment share common
characteristics based on clearly stated competencies.

Curriculum, instruction and assessment in CBE are: explicit, known, agreed upon, integrated,
performance-oriented, and adaptive.



CBE
COMPETENCY-BASED EDUCATION

Course Outline Competency-Based Components

A course outline reflects the essential intent and content of the course described. Acceptable course
outlines have six components. (Education Code Section 52506). Course outlines for all apportionment
classes, including those in jails, state hospitals, and convalescent hospitals, and convalescent hospitals,

contain the six required elements:

(EC 52504; 5CCR 10508 [b]; Adult Education Handbook for California [1977], Section 100)

Course Outline Components
GOALS AND PURPOSES

The educational goals or purposes of every course are clearly stated and the class periods are
devoted to instruction. The course should be broad enough in scope and should have
sufficient educational worth to justify the expenditure of public funds.

The goals and purpose of a course are stated in the COURSE DESCRIPTION. Course
descriptions state the major emphasis and content of a course, and are written to be
understandable by a prospective student.

PERFORMANCE OBJECTIVES OR COMPETENCIES

Objectives should be delineated and described in terms of measurable results for the student
and include the possible ways in which the objectives contribute to the student’s acquisition of
skills and competencies.

Competency Areas are units of instruction based on related competencies. Competency
Statements are competency area goals that together define the framework and purpose of a
course. Competencies fall on a continuum between goals and performance objectives and
denote the outcome of instruction.

Competency-based instruction tells a student before instruction what skills or knowledge they
will demonstrate after instruction. Competency-based education provides instruction which
enables each student to attain individual goals as measured against prestated standards.

Competency-based instruction provides immediate and continual repetition and In
competency-based education the curriculum, instruction, and assessment share common
characteristics based on clearly stated competencies. Curriculum, instruction and assessment
in competency-based education are: explicit, known, agreed upon, integrated, performance
oriented, and adaptive.

INSTRUCTIONAL STRATEGIES

Instructional techniques or methods could include laboratory techniques, lecture method,
small-group discussion, grouping plans, and other strategies used in the classroom.

Instructional strategies and activities for a course should be selected so that the overall
teaching approach takes into account the instructional standards of a particular program, i.e.,
English as a Second Language, Programs for Older Adults, Programs for Adults with
Disabilities.
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CBE
COMPETENCY-BASED EDUCATION (continued)

Course Outline Components

UNITS OF STUDY, WITH APPROXIMATE HOURS ALLOTED FOR EACH UNIT

The approximate time devoted to each instructional unit within the course, as well as the total
hours for the course, is indicated. The time in class is consistent with the needs of the
student, and the length of the class should be that it ensures the student will learn at an
optimum level.

The total hours of the course, including work-based learning hours (community classroom and
cooperative vocational education) is listed on the cover of every CBE course outline. Each
Competency Area listed within a CBE outline is assigned hours of instruction per unit.

EVALUATION PROCEDURES

The evaluation describes measurable evaluation criteria clearly within the reach of the student.
The evaluation indicates anticipated improvement in performances as well as anticipated skills
and competencies to be achieved.

Instructor's monitor students’ progress on a continuing basis, assessing students on
attainment of objectives identified in the course outline through a variety of formal and informal
tests (applied performance procedures, observations, simulations), paper and pencil exams,
and standardized tests.

REPETITION POLICY THAT PREVENTS PERPETUATION OF STUDENT ENROLLMENT

After a student has completed all the objectives of the course, he or she should not be allowed
to reenroll in the course. There is, therefore, a need for a statement about the conditions for
possible repetition of a course to prevent perpetuation of students in a particular program for
an indefinite period of time.

(43-13-53)
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CBE

Competency-Based Education

COMPETENCY-BASED COMPONENTS
for the Deaf Interpreter/Sign Language/Training Program Course

COMPETENCY AREAS
AND STATEMENTS

MINIMAL COMPETENCIES

A. GENERAL ORIENTATION TO
DEAFNESS AND RELATED
SERVICES

Gain familiarity with the
terminology and legislation
related to deafness, and
resources available to persons
with hearing impairments.

(20 hours)

Define deafness

Differentiate between classifications of hearing loss (i.e.
normal, slight, mild to moderate, moderately severe, severe
and profound loss).

Discuss the implication of deafness.

Discuss the psycho-social aspects of deafness.

Relate a brief history of deafness (i.e. society’s attitudes
towards deafness).

Define “post-lingual deafness”.

Define “pre-lingual deafness”.

Define “profound deafness”.

Define “Coda.”

Discuss the stereotyping of vocations for persons with
hearing impairments.

Name national agencies serving deaf/hard of hearing people.
Name state agencies serving deaf/hard of hearing people.
Name local agencies serving deaf/hard of hearing people.
Describe the fundamental components of IDEA.

Describe the implications of Section 504 of the Rehabilitation
Act of 1973.

Summarize the Americans with Disabilities Act.

Discuss “Reasonable Accomodation”.

COMPETENCIES

Information: Acquires and Evaluates Information/ Organizes and
Maintains Information

Systems: Understands Systems

FOUNDATION
Basic Skills: Reading/ Listening/ Speaking

B. COMMUNICATION SYSTEMS
Identify various linguistic

modes within the deaf
community.

(43-13-53)
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Distinguish between manual, oral, and total communication
systems.

Describe the “American Manual Alphabet.”

Describe “American Sign Language” (also known as
“Ameslan” and “ASL").

Describe “Pidgin Signed English” (PSE).

Describe “Signing Exact English” (SEE II).

Describe the Rochester Method.

Describe “Cued Speech.”

Describe “Conceptually Accurate Signed English” (CASE).
Describe “Manually Coded English” (MCE).



(20 hours)

10.
11.
12.
13.

14.

Differentiate between “signs” and “gestures”.

Define “Total Communication”.

Describe the “Oral Method” of communication.

Discuss written methods of communication (including long
hand and telecommunications).

Discuss Body Language.

COMPETENCIES

Information: Acquires and Evaluates Information/ Organizes and
Maintains Information

Systems: Understands Systems

FOUNDATION
Basic Skills: Reading/ Listening/ Speaking

C. BASIC INTERPRETING
SKILLS

Demonstrate receptive and

expressive skills in a variety of
interpreting situations.

(43-13-53)
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10.
11.

12.
13.
14.
15.
16.
17.
18.
19.

20.
21.

22.
23.
24,
25.
26.
27.
28.
29.
30.
31.
32.
33.

Describe the importance of fluency in both languages
involved in the interpreting task: English and Sign Language.
Discuss the relationship between being conversant with the
subject matter and the ability to interpret it well.

Discuss the analysis of information which must take place in
the interpreting process.

Discuss the difference between retaining the wording and
retaining the thought to be interpreted.

Discuss the importance of comprehending the message to be
interpreted.

Discuss the use of equivalent words/signs.

Discuss the use of sign “approximations.”

Perform manual communication (i.e. sign language) in a variety
of methods.

Perform sign-to-voice interpreting.

Interpret in a simultaneous delivery mode.

Demonstrate the correct finger and hand positions of the
Manual Alphabet.

Perform letter drills with the Manual Alphabet.

Perform word group drills with the Manual Alphabet.

Develop smooth delivery of the Manual Alphabet.

Fingerspell words and word groups clearly.

Fingerspell numbers (i.e. dates, times, amounts, etc.)
Demonstrate reception of words fingerspelled by others.
Demonstrate reception of numbers fingerspelled by others.
Explain the concept of Movement Orientation, Placement and
Shape (M.0O.P.S.) in sign language vocabulary.

Explain various significant handshapes.

Describe the conceptual value of American Sign Language
and English vocabulary.

Sign new vocabulary in sentences.

Use vocabulary in short skits, presentations, or discussions.
Sign sentences in English word order.

Sign sentences using Pidgin Signed English.

Sign sentences using ASL.

Voice signed information in proper English grammar structure.
Describe the importance of body language.

Discuss the use of eyebrow movement.

Discuss the use of facial expression to stress the sign.
Discuss the use of facial expression for punctuation.

Discuss the use of cultural natural gestures.

Interact with the deaf community by visiting organizations and
schools.



(400 hours)

34.
35.

36.
37.

39.
40.
41.

42.
43.

45.
46.
47.
48.

Interact with the deaf community by participating in community
activities.

Interact with the deaf community by communicating with guest
speakers.

Demonstrate understanding of complete signed sentences.
Voice signed stories.

Synchronize the voicing and spelling of words and numbers.
Synchronize the voicing of signed sentences.

Synchronize the voicing of signed short stories.

Synchronize the signing and spelling of voiced words and
numbers.

Synchronize the signing of voiced sentences.

Synchronize the signing of voiced short stories.

Use natural gestures.

Use facial expressions appropriately.

Use body language appropriately.

Demonstrate the use of space in signing.

Demonstrate “sign-to-voice” interpreting.

COMPETENCIES

Resources: Allocates Human Resources

Interpersonal: Participates as Member of a Team/ Works with
Diversity

Information: Acquires and Evaluates Information/ Organizes and
Maintains Information/ Interprets and Communicates Information
Systems: Understands Systems/ Monitors and Corrects
Performance

FOUNDATION
Basic Skills: Reading/ Listening/ Speaking

D. PROFESSIONAL ROLE OF
THE INTERPRETER

Differentiate in given
situations, between ethical
and unethical conduct relating
to interpreting, based on the
Code of Ethics as established
by the National Registry of
Interpreters for the Deaf.

(43-13-53)
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11.

12.
13.

14.

15.
16.

List the fundamental tenets of the interpreter Code of Ethics.
Discuss the practical implications of the Code of Ethics.
Understand and practice confidentiality in interpreting
situations.

Describe the use of impartiality within interpreting situations.
Differentiate between using judgment and being judgmental
in interpreting situations.

Handle emergency situations with a professional attitude.
Describe an appropriate dress code for an interpreter.
Discuss the impact of the individual mannerisms of an
interpreter upon an interpreting situation.

Discuss appropriate grooming for an interpreter.

Discuss the importance of health and hygiene for an
interpreter.

Demonstrate the appropriate positioning of an interpreter in a
variety of interpreting situations and settings.

Discuss the importance of appropriate lighting for interpreting.
Discuss the effect of room conditions on the interpreting
situation.

Discuss the importance of professional organizations in the
field of interpreting.

Identify the Registry of Interpreters for the Deaf (RID).

Identify the Southern California Registry of Interpreters for the
Deaf (SCRID).



17. Identify the National Association of the Deaf.
18. Identify the California Association of the Deaf.

COMPETENCIES

Resources: Allocates Human Resources

Interpersonal: Participates as Member of a Team/ Works with
Diversity

Information: Acquires and Evaluates Information/ Organizes and
Maintains Information/ Interprets and Communicates Information
Systems: Understands Systems/ Monitors and Corrects
Performance

FOUNDATION
Basic Skills: Reading/ Listening/ Speaking
Personal Qualities: Responsibility/ Self-Management/

Integrity/Honesty
(30 hours)
E. INTERPRETING 1. Describe specialized interpreting situations (medical, legal,
SPECIALTIES religious).

2. Define artistic interpreting.

Develop the necessary skills | 3.  Perform one or more types of artistic interpreting (i.e. music,
and vocabulary for various drama, storytelling, etc.).

specialized interpreting Define vocational interpreting.

situations. Demonstrate interpreting skills in at least one vocational
setting.

Discuss the special interpreting needs of deaf persons with
minimal language skills.

Communicate with deaf persons with minimal language skills.
Provide academic interpreting services.

Describe platform interpreting.

Demonstrate platform interpreting.

Describe various communication methods used by deaf-blind
individuals.

S

o

PP ©o~
nEP®:

COMPETENCIES

Resources: Allocates Human Resources

Interpersonal: Participates as Member of a Team/ Works with
Diversity

Information: Acquires and Evaluates Information/ Organizes and
Maintains Information/ Interprets and Communicates Information
Systems: Understands Systems/ Monitors and Corrects
Performance

FOUNDATION
Basic Skills: Reading/ Listening/ Speaking
Thinking Skills: Creative Thinking/ Seeing Things in the Mind’s Eyes

(60 hours)

(43-13-53)



F. LABORATORY EXPERIENCE| 1. Use audio tapes to interpret/sign stories.
2. Use audio tapes to interpret/sign educational materials.
Enhance skills by use of 3. Use video tapes to practice sign-to-voice skills.
commercial or duplicated 4. Use video equipment to critique own signing skills.
materials. 5. View and discuss movies relating to deaf culture.
6. View and discuss movies involving deaf actors.
7.  Practice fingerspelling through drills and practice
COMPETENCIES
Resources: Allocates Time/ Allocates Human Resources
Interpersonal: Participates as Member of a Team/ Works with
Diversity
Information: Acquires and Evaluates Information/ Organizes and
Maintains Information/ Interprets and Communicates Information
Systems: Understands Systems/ Monitors and Corrects
Performance
Technology: Selects Technology/ Applies Technology to Task
FOUNDATION
Basic Skills: Reading/ Listening/ Speaking
(50 hours)
G. FIELD WORK 1. Observe working interpreters at designated field placement
sites.
Develop skill, self-confidence,| 2.  Exchange tasks with interpreters at designated field
vocabulary, proficiency and placement sites.
speed while executing the 3. Receive evaluations by field site coordinator.
task of Sign Language 4. Receive evaluations at field site by interpreting class
Interpreting/Transliterating at instructor.
designated field placement
sites. COMPETENCIES
Resources: Allocates Time/ Allocates Human Resources
Interpersonal: Participates as Member of a Team/ Works with
Diversity/ Teaches Others New Skills/ Serves Clients/Customers
Information: Acquires and Evaluates Information/ Organizes and
Maintains Information/ Interprets and Communicates Information
Systems: Understands Systems/ Monitors and Corrects
Performance
FOUNDATION
Basic Skills: Reading/ Listening/ Speaking
(200 hours)
H. JOB READINESS 1. Research employment opportunities.
2. Discuss job requirements.
Develop skills and techniques | 3.  Discuss various types of employment testing processes.
in preparation for 4. Participate in mock testing situations.

employment.

(20 hours)

COMPETENCIES

Resources: Allocates Time/ Allocates Human Resources
Interpersonal: Participates as Member of a Team/ Works with
Diversity/ Teaches Others New Skills/ Serves Clients/Customers
Information: Acquires and Evaluates Information/ Organizes and
Maintains Information/ Interprets and Communicates Information
Systems: Understands Systems/ Monitors and Corrects
Performance

FOUNDATION
Basic Skills: Reading/ Listening/ Speaking

(43-13-53)
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CAREER PREPARATION STANDARDS/ SCANS SKILLS

Career Preparation Standards identified in the Career Technical Assessment Portfolio Project (C-TAP),
include all the workplace basic skills and the other kinds of employability skills essential to success:
teamwork/interpersonal skills; communication; problem-solving; using resources, information, and
technology; as well as the usual job preparation skills (resume writing, interviewing, etc.) These are the
skills identified as essential to workforce preparation by the Department of Labor taskforce known as
SCANS Commission (Secretary’s Commission on Achieving Necessary Skills). Inclusion of these skills in
course outlines reflects our commitment to responding to the expressed needs of employers and to state
guidelines.

The Career Preparation Standards, which are listed below (with quotes from the C-TAP text), are
sometimes taught directly and sometimes integrated into regular instruction in content area standards. In
other words, you will sometimes do a whole group/small group lesson, as with safety or sexual harassment
laws, while at other times you will incorporate a skill into a specific skill activity. An example of this is telling
students that they will need to work together to transplant seedlings. You tell them that they will also be
practicing an important workplace skill, teamwork, to complete the task. You then briefly review with them
the essentials of teamwork. (You might also have these posted on the wall as a reminder.) Another
example of this kind of integration is asking students to explain a diagnosis of an engine problem as if they
were talking to a customer, with one student taking the role of the technician and the other playing the
customer. Again it is important that you point out these skills and their importance whether you are directly
teaching them or integrating them into activities, because students will not necessarily make those
connections.

Career Preparation Standard 1: Personal Skills
Students will understand how personal skill development affects their employability. This skill includes
positive attitudes, self-confidence, honesty, responsibility, initiative, self-discipline, personal hygiene,
time management, and the capacity for lifelong learning.

Career Preparation Standard 2: Interpersonal Skills

Students will understand key concepts on group dynamics, conflict resolutions, and negotiations. This
skill includes the ability to work cooperatively, accept supervision, assume leadership roles, and show
respect for others. This standard includes an understanding of sexual harassment laws and an
appreciation of cultural diversity in the workplace.

Career Preparation Standard 3: Thinking and Problem-Solving

Students will exhibit critical and creative thinking skills, logical reasoning, and problem solving. These
skills include applying basic skills in order to calculate, estimate, measure; identify, locate, and organize
information/data; interpret and follow directions from manuals; labels, and other sources; analyze and
evaluate information and solutions.

Career Preparation Standard 4: Communication Skills

Students will understand principles of effective communication. This standard includes effective oral and
written communication, listening skills, following and giving directions, requesting and giving information,
asking questions. Under this area fall business letters, memos, written estimates, and reports, as well as
telephone and other customer skills.

Career Preparation Standard 5: Occupational Safety

Students will understand occupational safety issues, including the avoidance of physical hazards in the
work environment. This includes the safe operation of equipment, proper handling of hazardous
materials, appropriate attire and safety accessories, avoidance of physical injuries, interpretation of
warning and hazard signs and terminology, and following and understanding safety-related directions. It is
important that safety lessons be identified to students (“Today we are going to learn a critical

- 1_‘]_ -
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CAREER PREPARATION STANDARDS/ SCANS SKILLS (continued)

employment skill- safety.”) and that safety be continually reinforced orally, in lessons, and through
shop/classroom signs.

Career Preparation Standard 6: Employment Literacy

Students will understand career paths and strategies for obtaining employment within their chosen field.
This includes traditional job preparation skills, such as resumes, application forms, cover letters, sources of
employment information, and interviewing skills, but also includes an overview of the industry and an
understanding of labor market trends. It should also include an understanding of the importance of basic
skills to the field and options for further training. Students should learn to develop a portfolio and should
take responsibility for further professional growth.

Career Preparation Standard 7: Technology Literacy

Students will understand and adapt to changing technology by identifying, learning, and applying new
skills to improve job performance. Students should understand the role of technology in their chosen
field and should be able to use all appropriate technology. Students should also feel confident in their
ability to learn new technology by generalizing from what they know, adapting skills to new situations, and
identifying and using sources of information and of further learning.

- 12 -
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CBE

Competency-Based Education

CAREER PREPARATION STANDARDS/SCANS SKILLS

for the

Deaf Interpreter/Sign Language/Training Program Course

CAREER PREPARATION
STANDARDS

EXPECTED STUDENT PROFICIENCIES

PERSONAL SKILLS 1. Demonstrate an understanding of classroom policies and
procedures.
Understand how personal skill | 2. Discuss importance of the following personal skills in the
development- including business environment:
positive attitude, honesty, 3. positive attitude
self-confidence, time 4. self-confidence
management, and other 5. honesty
positive traits- affect 6. perseverance
employability. 7. self-management/work ethic
8. pride in product/work
9. dependability
3. ldentify acceptable business attire.
4. Establish goals for self-improvement and further
education/training.
5. Prioritize tasks and meet deadlines.
6. Understand the importance of initiative and leadership.
7. Understand the importance of lifelong learning in a world of
constantly changing technology.
INTERPERSONAL SKILLS 1. Identify and discuss behaviors of an effective team.
2. Explain the central importance of mutual respect in workplace
relations.
Understand principles of 3. Discuss and demonstrate strategies for conflict resolution and
effective interpersonal skills, negotiation, and explain their importance within the business
including group dynamics, environment.
conflict resolution and 4. Understand laws that apply to sexual harassment in the
negotiation. workplace, and identify tactics for handling harassment
situations.
5. Work cooperatively, share responsibilities, accept supervision
and assume leadership roles.
6. Demonstrate cooperative working relationships and proper

etiquette across gender and cultural groups.

(43-13-53)
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3. THINKING and PROBLEM- 1. Recognize the importance of good academic skills in
SOLVING information technology and implement a plan for self-

improvement as need.

Understand the importance of | 2. Use mathematical concepts in application of skills, techniques

good academic skills, critical and operations.
thinking, and problem solving [ 3. Read, write, and give directions.
skills in the workplace. 4. Demonstrate skills in technical reading and writing.

5. Locate information from written and electronic sources, and
identify strategies for evaluating their reliability.
6. Exhibit critical and creative thinking skills and logical reasoning
skills, and employ these skills for problem solving.
a. Work as a team member in solving problems.
b. Diagnose the problem, its urgency, and its causes.
c. Identify alternatives and their consequences.
d. Explore possible solutions.
e. Compare/contrast the advantages and disadvantages of
alternatives.

f. Determine appropriate action(s).
g. Implement action(s).
h. Evaluate results of action(s) taken.

4. COMMUNICATION SKILLS 1. Use communication concepts in application of skills,
techniques, and operations.
Understand principles of a. Prepare written material.
effective communication. b. Analyze written material.
2. Understand and implement written instructions, from technical
manuals, written communications, and reference books.
3. Present a positive image through verbal and nonverbal
communication, and understand the power of body language
in communication.
Demonstrate active listening through oral and written feedback.
Give and receive feedback.
Demonstrate assertive communications (both oral and written).
Demonstrate proper etiquette in business communications,
including an awareness of requisites for international countries
(languages, customs, time zones, currency and exchange
rates.
8. Demonstrate writing/editing skills as follows:
a. Write, proofread, and edit business correspondence.
b. Use correct grammar, punctuation, capitalization,
vocabulary and spelling.
9. Select and use appropriate forms of technology for
communication.

Nooks

5. OCCUPATIONAL SAFETY 1. Discuss and implement good safety practices, including the

following:
Understand occupational a. personal
safety issues, including b. lab
avoidance of physical hazards. c. fire

d. American Red Cross Standards (ARC)
2. Apply sound ergonomic principles in organizing one’s
workspace.

- 14 -
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6. EMPLOYMENT LITERACY

Understand career paths and
strategies for obtaining
employment.

Explore career opportunities and projected trends; investigate
required education, training and experience; and develop an
individual education plan.

Identify steps for setting goals and writing personal goals and
objectives.

Examine aptitudes related to career options; relate personal
characteristics and interests to educational and occupational
opportunities.

Develop a career portfolio, including the following documents:
a. job application

b. resume(s)

c. appropriate cover and follow-up correspondence

Identify and demonstrate effective interviewing techniques.

7. TECHNOLOGY LITERACY

Understand and adapt to
changing technology.

Understand and adapt to changing technology.

Demonstrate the ability to use personal computers for loading
and retrieving data and information gathering.

Identify the characteristics and explain the importance of
adapting to changes, being flexible and evaluating goals.
Understand the importance of lifelong learning in adapting to
changing technology.

(43-13-53)
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LESSON PLANNING

Planning is essential for implementation of the Deaf Interpreter/Sign Language/Training Program course
in the classroom and meeting student needs successfully. Implementation involves assessing student
needs, identifying learning objectives, planning lessons to address those learning objectives, and
monitoring student progress in acquiring the competencies of the course.

A single learning objective may be addressed in an activity during a lesson, in a full lesson, or even during
a unit consisting of several lessons in a row. If a learning objective is to be addressed in more than one
day’s lesson, each new class period should begin with a new Warm Up/Review and Introduction stage to
re-focus students on the learning objective.

Warm Up/Review

An initial lesson stage in which content from previous lessons is reviewed and/or a brainstorming or
interactive task gets the students thinking about a new topic.

Introduction

An initial lesson stage in which the teacher states the objective of the lesson and tells students what they
will be doing. This should occur after the warm-up stage of the lesson.

Presentation

An initial lesson stage in which the teacher explains, models and drills the new information, language
functions, or language forms which students will be using in that lesson. Any presentation of a new
learning objective should be preceded by an introduction.

Comprehension Check

An essential part of the presentation stage in which the teacher confirms student understanding of what
has just been taught before going on to the practice stage.

Guided Practice

A mid-lesson stage in which students begin to use the new language in a short, controlled activity. This
should occur after the presentation stage of the lesson and before the communicative practice.
Communicative Practice

A mid-lesson stage in which students use the language they have been practicing to complete a
communicative task, usually in pairs or groups. This should occur after the guided practice stage of the
lesson.

Evaluation

A final lesson stage in which students demonstrate their knowledge of what they have learned by
showing, explaining, analyzing or reflecting on what they have learned during the lesson.

Application

A final lesson stage in which students extend their knowledge of the lesson’s material to a new situation or
apply their knowledge to complete a new and different activity.
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SAMPLE LESSON PLAN

for the Deaf Interpreter/Sign Language/Training Program Course

COMPETENCY AREA MINIMAL COMPETENCY
AND TOPIC
A. BASIC 26. Sign sentences using ASL.
INTERPRETING
SKILLS

SAMPLE LESSON PLAN

LESSON OBJECTIVE: Students will be able to correctly sign 16 of 20 English
sentences using ASL word order (subject-object-

SCANS FOCUS

verb). FOUNDATION
Basic Skills:
MATERIALS NEEDED: photocopied newspaper article , overhead projector , Reading/ Writing

chalk or whiteboard

Thinking Skills: Creative

APPROXIMATE TIME FOR LESSON: 2 hours Thinking/ Decision Making/

Seeing Things in the Mind’s
Eye/ Problem Solving

Personal Qualities:
Sociability

COMPETENCIES
Resources: Human
Resources

Interpersonal:
Participates as Member of a
Team/ Teaches Others New
Skills/ Negotiates to Arrive
at a Decision

Systems: Understands
Systems/ Monitors and
Corrects Perfomance

(43-13-53)
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SAMPLE LESSON PLAN
for the Deaf Interpreter/Sign Language/Training Program Course (continued)

STAGE LESSON PLAN
OF
LESSON
WARM UP 1. Instructor asks students to break up into groups of 3 for the Warm-up portion

of the lesson.

2. Using an overhead projector, the instructor displays a paragraph from the
morning newspaper and asks each group to practice signing the paragraph to
other members of the group in English Word Order. Students will have eight
minutes for each member of the group to practice.

3. Atthe end of the eight minutes, the instructor will call time and model the
correct signing of the paragraph for the entire class using English word order.
(10 minutes)

INTRODUCTION 1. Using the same paragraph, the instructor signs to the class 5 contiguous
sentences, first in English word order, then translating into American Sign
Language word order.

2. Next, using the overhead projector or board, the instructor will first write the
sentence in English word order, then rewrite it in American Sign Language
word order, identifying each word with SUBJ -- VERB -- OBJ and then
SUBJ -- OBJ -- VERB.

1. Instructor then signs to the class, again, the 5 sentences in American Sign
Language word order.
(15 minutes)

PRESENTATION 1. Instructor asks students to pair-up and to identify 5 new sentences from
newspaper article to translate.

2. Students will first write the five sentences using English word order. Then
translate to SUBJ — OBJ — VERB order.

3. Students then practice signing the five new sentences in American Sign
Language order, evaluating each other’s accuracy as they complete each
sentence.

4. After ten minutes the instructor will call time and will choose 20 of the
sentences and write them on the board. Instructor asks the class to regroup
in groups of 4.

5. Students will then be asked to rewrite all sentences into ASL word order.
(15 minutes)
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SAMPLE LESSON PLAN

for the Deaf Interpreter/Sign Language/Training Program Course (continued)

COMPREHENSION
CHECK

(5 minutes)

In ASL, the instructor signs 5 sentences from the board. Students, as a
class, voice the sentences in English word order.

Instructor will walk around the class to each group, signing 5 different
sentences for each group to voice in English word order and then sign in
ASL. Instructor checks for comprehension.

GUIDED PRACTICE

(5 minutes)

Students will write two original sentences (using learned vocabulary from the
newspaper article) in ASL word order and practice signing them.

COMMUNICATIVE
PRACTICE

(20 minutes)

Students practice in pairs, signing all sentences in ASL word order.
Students practice voicing sentences in English word order.

Students take turns signing one sentence in front of the group using ASL
word order

EVALUATION Students will critique each other’s sentence presentation and offer
alternative signs or concepts using ASL.

(5 minutes)

APPLICATION Students will videotape a 2-minute segment from the television evening

(as time permits)

news, simplify and rewrite the script using English word order and ASL word
order.

Student will then present the 2-minute segment to the class using ASL word
order.

Class will then view 2-minute video segment and evaluate student’s signing
accuracy.

(43-13-53)

-19 -



SUGGESTED INSTRUCTIONAL MATERIALS and OTHER RESOURCES

TEXTBOOKS

Babbini, Barbara E. Manual Communication: Fingerspelling and the Language of Signs: A Course Study
Outline for Instructors. Champagne, ILL: University of lllinois Press, 1972-1973.

Battison, Robbin. Lexical Borrowing in American Sign Language. Silver Spring, MD: Linstok Press,
1978.

Bearden, Carter E. and Potter, Jerry F. A Manual of Religious Signs. Revised. Atlanta, GA: Home
Mission Board, 1984.

Boatner, Maxine Tull. A Dictionary of Idioms for the Deaf. West Hartford, CT: American School for the
Deaf, 1966.

Bromberg, Murray and Melvin Gordon. 1100 Words You Need to Know. Barron's Educational Series, Inc.,
New York, 1972. Revised, 1987.

Butte Publications Inc. 1-800-330-9791. P.O. Box 1328, Hillsboro, OR, 97123.

Carr, Laura and Palmer, Ursula. An_Intermediate Sign Language Workbook of Text Analysis. Silver
Spring, MD: T.J. Publishers, 1983.

Cokely, Dennis and Shenk, Charlotte Baker. American Sign Language, A Student Text. 3 Volumes,
Silver Spring, MD: T.J. Publishers, 1981.

Dedrick, Suzanne and James Lattyak. Multiple Meanings. Butte Publications, 1999.

DePietro, Loraine J. The Proceedings of the First Convention of the Registry of Interpreters for the Deaf.
Delavan, WI: Wisconsin School for the Deaf, 1970.

Fant, Louie J. Jr. Ameslan. Northridge, CA: Joyce Motion Picture Co., 1972.

Fant, Louie J. Jr. The American Sign Language Phrase Book. Contemporary Books, 1983.

Frishberg, Nancy. Interpreting: An Introduction. Rockville, MD: RID Publications, 1986.

Gannon, Jack R. Deaf Heritage, A Narrative History of Deaf America. Silver Spring, MD: NAD Publications,
1981.

Greater Los Angeles Council on Deafness, Inc. GLAD Directory of Resources Available to Deaf and Hard
of Hearing Persons in the Southern California Area. Los Angeles, CA: Atlantic Richfield Foundation,
1988-1989.

Greenberg, Joanne. InThis Sign. New York, Holt, Rinehart, Winston, 1970.

Hoemann, Harry W. The American Sign Language: Lexical and Grammatical Notes with Translation
Exercises. NAD Publications, 1976.

Holcomb, Roy. Hazards of Deafness. Northridge, CA: Joyce Motion Picture Co., 1977.

Ingram, Robert M. and Ingram, Berry L. Hands Across the Sea: Proceedings of the First International
Conference on Interpreting. Washington, DC: Trinity College, 1975.

Jacobs, Leo M. A Deaf Adult Speaks Out. Washington, DC: Gallaudet Press, 1974.

Jamison, Steven L. Signs for Computing Terminology. Silver Spring, MD: NAD Publications, 1983.
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SUGGESTED INSTRUCTIONAL MATERIALS and OTHER RESOURCES

TEXTBOOKS (continued)

Johnson, Mildred, and Minkin, Marilyn, and Husted, Judie. Proceedings of the Third Biennial Registry of
Interpreters for the Deaf, Inc., National Workshop Convention. 1974.

Kirchner, Carl J. Professional or Amateur: SCRID Workshop #1 Proceedings. Northridge, CA: Joyce
Media, Inc. 1970.

Klema, E. and Bellugi, U.: Signs of Language. Cambridge, MA: Harvard University Press, 1979.

Lane, Harlan. When the Mind Hears. Vintage Books. 1984.

Madsen, Willard J. Conversational Sign Language |I. Washington, DC: Gallaudet University, 1972.

McAnally, Patricia L., et.al. Reading Practices with Deaf Learners. 1999.

Mclintire, Marina. The Art of Cross Cultural Mediation: Proceedings of the Ninth National Registry of
Interpreters for the Deaf, Inc., Convention. Rockville, MD: RID Publications, 1985.

McKinney, Virginia. Picture Plus Vocabulary. Butte Publications, 1999.

Mindel, Eugene and McCay Vernon. They Grow in Silence. Silver Spring, MD: NAD Publications, 1974.

Myers, Lowell L. The Law and the Deaf. Washington, DC: Department of Health, Education and Welfare,
1969.

O'Rourke, Terrence J., Ed. A Basic Course in Manual Communication. Silver Spring, MD: NAD
Publications, 1971.

Padden, Carol and Humphries, Tom. Deafin America. Harvard University Press, London, England, 1988.

Palmer, Jim. Proceedings of the Second National Workshop Convention of the Registry of Interpreters
for the Deaf. Northridge, CA: Joyce Publications 1972.

Quigley, Stephen P. Interpreting for Deaf People, Workshop Report. Washington, DC: United States
Department of Health, Education and Welfare., 1965.

Registry of Certified Interpreters. Directory of Members. Rockville, MD: RID Publications, 1988.

Sacks, Oliver. Seeing Voices. University of California Press, Berkeley, 1989.
Sign Language. Northridge, CA: Joyce Media, Inc. 1977.

Solow, Sharon Neumann. Sign Language Interpreting: A Basic Resource Book. Silver Spring, MD: NAD
Publications, 1981.

Sternberg, Martin L.A., Ed.D. American Sign Language, A Comprehensive Dictionary. New York, Harper
& Row, 1981.

Sternberg, Martin L.A., Ed.D. American Sign Language, A Comprehensive Dictionary. New York, Harper
& Row, 1981.
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SUGGESTED INSTRUCTIONAL MATERIALS and OTHER RESOURCES

MULTIMEDIA

For titles of audiovisual materials, refer to current Catalog of Films, Videocassettes, and Videodiscs for
Secondary and Adult Levels. Los Angeles Unified School District: Publication No. SC-995-1996.

RESOURCE PERSONS

Advisory Committee Members

The Braille Institute

Business Education Consultants

California Department of Education

California State Department of Rehabilitation

The California Registry of Interpreters for the Deaf

California State University, Northridge- Center on Deafness

El Camino College

Employment Development Department

Frank D. Lanterman Regional Center

Los Angeles Unified School District--Programs for Adults with Disabilities
Los Angeles Unified School District-- Personnel Recruitment and Selection
Pierce College

State Department of Education--Regional Supervisor
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TEACHING STRATEGIES and EVALUATION

METHODS AND PROCEDURES

A. Class discussion
B. Small group interaction

C. Individualized instruction

EVALUATION

A. Teacher developed tests based on the competencies in this outline
B. Teacher observation
C. Self evaluation

D. Student employment resource portfolio

Statement for Civil Rights

All educational and vocational opportunities are offered without regard to race, color,
national origin, gender, or physical disability.
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